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ABSTRACT 

This study surveyed 7 special education teachers, 30 
regular education teachers (a ^6% response), and 32 parents of 
special education students (also a response) in a rural Ohio 

school district about their attitudes towards experimental models for 
special education service delivery. The school district serves 1,232 
students, with approximately 97* in special programs for students with 
developmental or learning disabilities. Introductory material defines 
the various models. Results of each of the seven survey questions are 
then individually analyzed for each of the three groups, with graphs 
supplementing the text. Two of the three groups preferred a flexible 
model in which special educators serve students where needed. 
Greatest needs were seen for service delivery through modified 
self-contained classrooms, resource rooms, and tutoring* Regular 
educators identified training needs in the areas of developing 
interventions, curri culum-based measurement , data collection, and 
collaboration. Special educators desired further training in 
collaboration and developing interventions. Most special educators 
and half the regular educators were willing to participate in an 
experimental model. Regular educators were most willing to 
collaborate with the special education teacher and utilize 
volunteers. They were least willing to modify course requirements, 
testing procedures, and daily work. Parents indicated that they 
desired teachers to make accommodations to meet individual needs, and 
31 percent stated they were willing to volunteer. (DB) 
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Abstract 

A questionaire was prepared to survey attitudes of special education 
teachers, regular education teachers, and parents of special education 
students towards the experimental models for special education service 
delivery in the state of Ohio. The school district surveyed services 1232 
students with approximately 9% qualifying for special services in 
developmentally handicapped or learning disabilities programs. Based upon 
the responses to a variety of questions, suggestions were given to the 
school administration with regards to service delivery model, training needs, 
professional commitment, and parental response. 



INTRODUCTION 
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Currtntly, tht Division of Spscial Education, Stats Dspartment of 
Education has proposed four spacial education service delivery models for 
experimental use by local schools. Since Northeastern Local Schools may 
wish to participate in this experimental program, this Experimental Model 
Survey was developed through consultation with Mary Thompson, special 
education supervisor, Roger Whitacre, Norttieastern Local superintendent, 
and Dr. Veronica Gold, professor of special education at Bowling Green 
State University. Information about suggested models for special education 
service delivery was sought from special and regular teachers and parents 
of students with disabilities. 

The groups responding to this survey were special and regular education 
teachers in the Northeastern Local School district and parents of students 
with developmental handicaps and learning disabilities in the district. A 
sample of regular and special education teachers were contacted and aslced 
to narticipate. Forty -five of 65 regular educators (2/3rds) were chosen 
randomly by a lottery drawing to participate. Their surveys were sent and 
returned through the school mail. All seven special educators received 
surveys. Parent surveys were given to the seven special education teachers 
to disperse randomly to two-thirds of their students or 70 parents. Parents 
were asked to return these surveys to their perspective special education 
teachers. 

The deadline for returning the surveys was interrupted by two snow 
days and a holiday. All seven special education teachers (100%) returned 
their surveys. Twenty-three regular educators returned their surveys and 
after a second requs jt, 7 more, for a total of 30 or 46% responding. 
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Thirty-two of 70 parents returned their surveys for a total of 46% 
responding. 

Each page f the survey summary contains the question asiced, 
rrequency table, and graph or minimum, maximum, and mean statistics as 
well as paraphrased comments made by the respondents. Total N is the 
number of surveys returned in that group, N, Usable is those responses 
tallied. Results of each group (regular educators, special educators, parents 
of students with developmental handicaps or learning disabilities) are 
summarized here. Some items were not considered usable because of 
incomplete or ambiguous answers, both or neither response marked. 
Finaiiy, a discussion of survey results follows with recommendations for 
consideration by the school administration. 



special students in Regular Education 
The following definitions have been used throughout all three surveys. ^ 
OefinHfcms of Models: 

Model 1: Handicapped and nonhandicapped students are full time In regular 
education classrooms. Special and regular educators have ful! time 
responsibility for all studentain the regular classroom. 

Model 2: Students with and without handicapping conditions era served in 
the special education classroom. Modified or functional currlculums can be 
used. This does not preclude mainstreaming. 

Model 3: Special educators serve students with a variety of handicapping 
conditions in the special education classroom using a functional curriculum. 
This does not preclude mainstreaming. 

Model 4: Special educators serve studenu where needed. These services 
may be In the regular classroom with the regular teacher, learning center, or 
special education class. Special educators may serve as consultant, 
teacher, or tutor depending on student need. 

Definition of Service Delivery Models: 

1) Self-contained: All classes are taught in the special education room by 
the special education teacher. 

2) Modified self-contained: Students are mainstreamed in some Sfeas. All 
other classes are taught in the special education classroom by the special 
education teacher. 

3) Resource room: Students spend moat of the day in the regular 
classroom and go to the resource room for part of each day. The resource 
room teacher works closely with regular teachers. 

4) Tutor: The special education teacher tutors special education students 
in mainstreamed areas. Special education teachers provide 1 on 1 
instruction to support students with handicaps in the regular class. 

5) Itinerant: This person visits the school periodically and focuses on skill 
development. 

6) Teacher consultant: This person provides helping support to all teachers 
who have mainstresmed students. This may include demonstrating use of 
materials, maldng assessments, providing services, etc. 
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Special Education Teacher Survey ^ 

Question 1 : fitnk these models «s to which you would feel most 
comfortabie teaching. 



Total N « 7 N, Usable » 7 M.A. « Most Acceptable 



Me<Ms 


Modal 1 


Modal 2 


Mod«l3 


Modal 4 




1 


0 


0 


6 


2nd 


0 


3 


4 


0 


3rd 


2 


3 


2 


0 


ith 


4 


1 


1 


1 



SPECIAL EDUCATORS' MODEL PREFERENCE| 




Mod«l 1 Modtl 2 Modd 3 Modtl 4 

Modd 



McdQl 1: Handicapped and nonhandicappad students are full time in regular 
education ciaasrooma with special and regular educators. 

Model 2: Students with and without handicapping conditions are served in 
the spectel education classroom. 

Model 3: Spaclal educators ser^e students with a variety of handicapping 
conditions In the special education classroom (functional curriculum). 

Modal 4: Special educators sen/e students where needed. 



Comments: 

* Ranking Is assuming cooperation from regular teachers and adequate 

time. 



SUMMARY: 

Special education teachers overwhelmingly (86%) chose Model 4 
their first choice* Fifty-seven percent chosa Model 3 as their second choice. 
Model 2 was the third choice of 43% of the special educators. 

i o 7 
ERLC — ' 
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QuMlfcMi 2: How many spociai •ducation studants ara on your claia roster? 
TottI N - 7 N, Usable - 7 

Minimum =■ 8 Maximum » 18 Mean « 14.2 

Question 3: Are there students on your class roster this year who would 
best be served by any of the service models? If yea, how many? 



Total N * 7 N, Usable - 7 



Service Delivery Model 


Minimum 


Maximum 


Mean 


Self-contained 


2 


5 


3.50 


Modified self-contained 


3 


13 


3.60 


Resource Room 


2 


8 


4.00 


Tutor 


1 


5 


2.75 


Itinerant 


0 


0 


0.00 


Teacher consultant 


1 


18 


10.3 





Y« 


no 




2 


S 


Mod> tslf*contsined 


6 


1 


nseeufce Woo«n 


7 


0 


Tutor 


4 


2 


itkkKsm 


0 


5 


ContuKant 


3 


4 



Special students In Regular Education 

Qutttion 4: Which strvice mod«l would you f««l mo«t comfortable in d 
implementing? 

Total N * 7 N, Usable - 7 





1st. 


2nd. 


3rd. 


4th. 


5th, 


6th. 


S«lf Cont. 


0 


1 


1 


1 


2 


1 


Mod. S«lf Cont. 


3 


3 


0 


0 


0 


0 


R««. Room 


2 


2 


2 


0 


0 


0 


Tutor 


1 


0 


3 


2 


0 


0 


Itinorant 


0 


0 


0 


0 


2 


4 


Consultant 


0 


0 


0 


2 


2 


1 
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1st. 



2nd. 



3rd. 4th. 
Choices 



5th. 



6th. 



■ S«lf Cont. 

□ Mod. S«lf Cont. 
H R«s. Room 

■ Tutor 
13 Itinerant 
D Consultant 



Comments: 

* Models other than 2 or 3 do not fit the students I work with or the 

number of students S have. 
*Thia survey is cut and dried; children sre more than numbers and need 
to be dealt with individually. 



SUMMARY: 

As a whole, special educators indicated modified self-contained (48%) 
as their first choice, resource room (29%) ss their second choice, and tutor 
(14%) as their third choice. 



0 



Special Student* in R«9ular Education 



QuMtloo S: What trMt do you fa«( you naod training in to impiamant any 
of tha four modala? 

Total N • 7 M, UttMa « 7 





in 


2nd 


3rd 


4th 


5th 


eth 


7th 


1 


4 


1 


0 


0 


0 


0 


0 


2 


2 


0 


2 


0 


0 


0 


0 


3 


1 


2 


1 


2 


0 


0 


0 


4 


0 


0 


0 


2 


0 


0 


0 


5 


0 


1 


1 


0 


) 


0 


0 


6 


1 


2 


1 


1 


0 


0 


0 


7 


1 


0 


1 


0 


2 


0 


0 



SPEaAL EDUCATOR TfUlNINQ NEEDS 




I mill man i 




Itt 2nd 3rd 4th 5th 

TypM of Training 



6th 



7th 



■ 1 

□ 2 
fl3 

■ 4 

■ s 

□ e 

■ 7 



Typas of Training: 

1. Collaboration 

2. Oavaloping Intarvantlons 

3. Problam Solving 

4. Cooparativa Laaming 

5. Intaraetlva Communication 

e. Curricuium-Baaad Maasuramant 

7. Data CoNaetlon 



SUMMARY: 

Spaciai educators indicated a need for training in collaboration (57%), 
developing interventiona (29%), and problam solving, curriculum-based 
measurement, and data collection (14% each) as their first choices. (One 
person surveyed marked three areas as equally needed and first choices.) 
Second choices receiving 29% each ware problem solving and curriculum- 
baaad meaaurement. 
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QuMtion Ar« you wHHng to work bi an •xp«dmtntsl Mfvict mod«l 
duaroom RMt VMr ? 



10 



clMaroom nwt vmt? 
Totil N « 7 N. UMbl« - 6 





# of So. Ed. 




s 


No 


1 



WILL EXPERIMENT 
71% 




Commtntt: 

*Aii long as tha numbers are not too graat (2). 
*As long as studanta ara not left out. 

^Proper training and adequate special educators for all studenta. I.e. 

DH. LD. and at risk. 
*l don't want to spend many after school hours working on thte due to 

other commitments. 
"Depending on planning time, aides, and scheduling. 



Special students in Ragular Education 



Qutttion 7: Art you willing to partidpatt in an axparimantal spadal modal 
in any or ail of tha following artat? 

Total N « 7 N, Usabia - 7 



11 





# of Sp Educators 


1 


4 


2 


5 


3 


7 


4 


6 


5 


7 


6 


7 


7 


7 


8 


7 


9 


7 



7t 

ie- 

UJ 4.. 

I 3.. 

to 2" 
^ 1- 
0 + 



WILL ACCOMMODATE 
100% 100% 100% 100% 100% 100% 

88% 




3 4 5 6 

TypM of Accommodationt 



TypM of Accommodations: 

1. Ttam ttaching with tha ragular education taachar. 

2. Assiatkig ttudantt who naad axtra halp in tha ragular aducation class. 

3. Collaborating with tha ragular aducation taachars. 

4. Davaloping grading accommodations for mainstraamad spacial aducation 
studanta with tha ragular aducation taachar. 

5. Usa of voluntaars. 

6. Davaloping modifications on dally woric for tha mainstraamad student 
with tha ragular educator. 

7. Davaloping modifications in course requirements for the mainstraamad 
student with the regular educator. 

8. Davaloping modifications In teaching styles to meet individual student 
needa. 

9. Developing modifications in testing for the mainstraamed student with 
the regular educator. 
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SUMMARY: 

AH s(Mdal tducators (100%) were willing to accommodate in the areas 
of collaborating with th« regular education teacher, using volunteers, and 
working with the regular education teacher to plan modifications m daily 
work, course requirement*, and testing, and to modify teaching styles to 
meet individual student needs. 



1 «.> 
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CoranMntt about any of tha modala, sarvica dalivary models, sptcici 
education program, etc.: 

*At riak studentt need to be defined. 

*Teacher student ratio needs to be reasonable. 

*Due to the number of- students, it would be difficult to schadule time 
in the regular classroom. 

* Time should be given within the school day for planning and 

implementing the modela. 

* Need planning and release time to do tiiis or extended contract or 

supplemental salary. 
*The LO program haa come a long way. Parents are realizing their Idda 

are amart and need to learn in a different way. Now you want to 

label it 'Special Ed.* and start the faeling of inadequacy again? 

Are we moving backward? 
*l nasd a full time afde to maka tiiia work smoothly. 

* We need to considar there will be more referrala, especially at the 

elementary level. 



Regular Education Teacher'SSrvaf Education 
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QuMtion 1 : Rank th«M models a» to which you would fMl moat 
comfortabia In balng invoivad with in your praaant taaching situation. 



Total N « 3C H, Uaabta » 28 



M.A. m Moat AccaptabIa 





Mo<M 1 


Mod«l 2 


Mo<M 3 


Mo<j«i 4 


M.A. 


0 


12 


6 


[. 10 


2nd 


1 


10 


13 


2 


3r4 


5 


5 


3 


10 


4tti 


19 


0 


2 


3 



REGULAR EDUCATORS MODEL PREFERENCE 

63% 



Mo<M 1 




Modtl 2 



Model 



Model 1: Handicapped and nonhandicapped students are full time in regular 
education classrooms with special and regular educators. 

Model 2: Students with and without handicapping conditions are served in 
the special education classroom. 

Model 3: Special educators serve students with a variety of handicapping 
conditions in the special education classroom (functional curriculum). 

Model 4: Special educators serve students where needed. 



Comments: 

*Not against 4, models 2 and 3 are more familiar. 

SUMMARY: 

The first choice of regular educators for experimental models was Model 
2 with 40% making that their first choice. Second choice with 33% was 
Model 4 and third choice of models was Model 3 with 20%. Their last 
choice overwhelmingly was Model 1 with 63% making this their last choice. 



ERIC 
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QuMtiort 2: How many special aducatlon studtnta art on your ciaaa rosttr? 
Total N - 30 N. UMbIt « 28 

Minimum - 0 Maximum « 20 Maan > 3.31 



Quaation 3: Ara thara students on your class roster thia yaar who would 
baat be sarvad by any of the following servica dalivary modela? If yas, how 
many? 

Total N » 30 N, Uaabia « 23 



Sarvica Dalivary Modal 


Minimum 


Maximum 


Maan 


Self-contalnad 




6 


2.63 


Modified salf-containad 




10 


3.29 


Reaourca Room 




5 


2.54 


Tutor 




4 


2.31 


Itinerant 




4 


4.00 


Teachar conaultant 




10 


3.75 



r 





v«« 


no 


S«(f-eontain«d 


8 


17 


Mod. teif<Qatajn«d 


22 


3 


Hiioufcs Room 


13 


10 


Tutor 


13 


9 


itinerant 


4 


18 


Comuftant 


4 


17 



Special Students in Regular Education 



Qutition 4: Which strvict d«liv«ry type would you ftel most comfortable in 16 
Impitmenting in conjunction with th« eptclil tducation ttachere In your 
building? 

Total N > 30 Usable » 27 





1st. 


2nd. 


3rd. 


4th. 


5th. 


6th. 


S«lf Cent. 


1 


6 


2 


4 


3 


7 


Mod. S«4f Com. 


21 


2 


1 


1 


1 


0 


Rm. Room 


3 


12 


8 


1 


0 


0 


Tutor 


1 


3 


10 


5 


3 


1 


itintrant 


0 


1 


0 


4 


8 


7 


Consultant 


1 


0 


2 


6 


6 


3 



1$t. 



SERVICE DELIVERY PREFERENCE 




2nd. 



3rd. 4th. 
Cheieas 



■ Self Cant. 

□ Mod. Self Cont. 
a Rm. Room 

a Tutor 
a Itinerant 

□ Consultant 



ERIC 
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ComnMntt: 

*Conskl«r ttie needs of the child and the teachar whan implementing 
programs; too often officiate are looking for coat reduction end 
overlooking whet we know about children. 

*A special class is needed to give speciel kids more structure, self- 
esteem; heve more rspport with psrents. 

*Let's not go In reverse with speciel educatton aa we dkJ with the 
kindergerten progrem. 

^Conditions, rooms, time, chikJren end teechers must be conskiered. 

*They were put in speciel educetk>n to get indhrMuel help-why put them 
beck7(2} 

*l do not believe in treeting students differently. 

^Reguier education teechers can't give the help that the spaciel 

educetion teachsrs can. 
*The leeat restrictive environmsnt is not bsck In regular educatton. 
*3 works well with the students thst I hsve. 

*i believe remediel progrems should be eveiiable for eii students st risk 

whether labeled or not. 
*l don*t feei we should sacrifice quality progremming because lass thsn 

10% of the student body csnnot control themselves or perform et 

the lavei that needs to be meintained. 



SUMMARY: 

Regular educators, according to this survey, prefer the modified self- 
contained service delivery model with 70% meking this their first choice. 
Forty parcent of the reguler educatora responding felt thet e resource room 
wee their second preference. Tutoring wee chosen es the most preferred 
third choice with 33% responding in this menner. 



Special Students In Regular Education 

Qutition 5: What artaa do you ftti you need training in to impiamant any iq 
of the four modala? 

Total N « 30 N. Utabla - 29 





1st 


2nd 


3rd 


4th 


5th 


6th 


7th 


1 


3 


4 


4 


0 


0 


0 


0 


2 


9 


2 


0 


1 


1 


0 


0 


3 


0 


2 


4 


1 


0 


1 


0 


4 


3 


0 


3 


1 


0 


0 


0 


5 


0 


2 


0 


0 


2 


0 


0 


6 


5 


2 


2 


1 


0 


1 


0 


7 


1 


5 


0 


0 


0 




2 











1 



REGULAR EDUCATOR TRAINING NEEDS 




Typts of Training 



Typ99 of Training: 

1. Collaboration 

2. D«valoping tnttrvtntions 

3. Problam Solving 

4. Cooptrativt Ltarning 

S* Intaractivt Communication 

6. Currlculum-Basad Maaaurament 

7. Data Collaction 

SUMMARY: 

Training neada for ragular aducatora wara survayad to ba davaloping 
intarvantlona and currlculum-baaad maaauramant with 30% and 17% 
raspactivaly indicating thia aa thair firat naad. High araaa indicating sacond 
choicaa wara 17% diua collaction and 13% collaboration* 



Special Studnnts in Regular Education 

Question 6: Are you willing to work in conjunction with an experimental 19 
tervlco nxKlel clastroom next yeir? 

Total N « 30 U'^ble « 25 




Comments: 

^No-time constraints. 

*l feel forced into this by people who haven't been in the classroom for 
years. 

*Yes, depending on the classroom situation next year. 

* Students should also be talked to and prepared for this change. 

*Do we have a cholce-we are doing this now with some students and it 

is not working well. 
*Yes, if I have input from day 1-i will not sscrifice what^s best for 90- 

95% of the students for 5-10% of the students who chose not to 

cooperate. 

^Students are put in special education because they need Individual 
attention, 

*i don't l<now. It depends on class size, the nseds of the other 
children in the class, and the type of model chosen. 



20 



Special Stud«nts In Regular Education 
QiMSifon 1'. Arc you wiling to ptrtldp«t« in an ixp«rim«nnl tp«dal 
•ducatkm model in your building in any or aN of tha following araas? 

Total N « 30 Uaabia « 29 





# of R*qular eo. 


1 


10 ._ ... 


2 


10 


3 


18 


4 


10 


5 


15 


6 


10 


7 


12 


8 


11 


9 


11 



WILL ACCOMMODATE 




1 23456789 



Typ«s of Accommodctiont 

- : 

Typgs of Accommodations: 

1. TMm tMching with th« spcciaS education taachar. 

2. Taaching with special aducation taachar in tha room to assist students 
who ne«d extra help. 

3. CoNaboraticn with the special education teacher. 

4. Grading accommodations for mainstreamed special aducation students. 
5* Use of volunteers. 

6. Modifications in students' daily work. 

7. Modification in students* course requirements. 

8. Modifications in teaching styles to meet individual student needs. 

9. Modifications in testing. 

Comments: 

""I already do some of these things* (3) 

SUMMARY: 

Regular education teachers indicated willingness to accommodate in the 
areaa of collaboration with the special education teacher (53%), using 
volunteers (50%)^ and modifying coursg requirements (40%). 



Special Students in Regular Education 
Comments you have sbout the fnodeto. tervices dettvery modelSr spedai 
education programs^ etc.: 

^Thls survey does not apply to me. (2) 

^1 h ai ti ii ttila is only tieing done to save money-meeting the needs of 

students should come first. 
^ModHlcttlons sre msde by me (rtgular education teacher) now, but it is 

not common knowledge to the rest of the class-they would think it 

is unfair. 

"^We won't need special education teachers if ail kids are put back in 

regular education classrooms. 
*lf it is to seve money, it won't. We will need more skies* computers* 

etc. 

"^How couM one LO teacher be with all her students at all times of the 
day. 

* Scheduling problems. 

^Adding LO and OH students to some regular classes at certain buiMings 

will over load some teachers. 
*We are ;:oo caught up with the special educetion students and need to 

recognize the harm that can be done by not allowing other students 

to be stretched « 

^Why not provide smaller classes for at risk students so they can really 
learn-i am interested in a remedial program. 

*Needs to be tsught K-12 thst we sll hsve sometMng in our Ivee toe . 
overcome end lesrn whst we need to do to overcome It. 

*L0 students csn do the work if they choose to: they can also blame 
their diagnosis as the problem. 

*if special education students are put back in the classroom, we are 
back where we were 30 years ago-they will not recehre the quality 
educatton they are receiving now; we need to put education as our 
top priority, not finances. Our school needs to add a special 
education 4-f . issroom: trotting the special education teacher 
around ail day is not giving the students the sducstlon they 
deserve. 

""If we sre going to work with specisi educetion kids* ws need trsining. 

*This doesn't sppiy to me due to my subject sres. 
*Some of the models sppesr to be s step bsckwird. Students with 
lesming dlfflcuitiea benefit from the smell groups thst sre 
svsilsble in special ed. classrooms. Often specisi sducstion 
students csn be sccommodsted In the regulsr cisssroom but 
it Is often st the expense of the rest of the students. 

*if s new model is implemented • hss sdministrstion msde 

srrsngements for the time involved or will we be ssked to do this 
on our own? 

^Children identified ss specisi ed. students ususily need sxperiences not 
svsilsble in s regulsr cisssroom. (visusi perception, suditory 
perception) 



s^?^T nnnu ifir§« hpvh ir* 
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Special Students in Pegular Education 

Parent Survey 

QuMtkMi 1; Which mod«l, in your opinion, wouki b««t Mrv« your child? 
Total N - 32 H, UMbl« - 32 



Mod«l 


# of Ptrtnxt 


1 


6 


2 


3 


3 


6 


4 


17 



PARENT MODEL PREFERENCE 

53% 




Comments: 

*Mod«l 1 may b% districting to soma studsnts; Modsl 2 Is a good 

choica if tt includas all at riak studants* 
*Modal 4 aa chofca - my child naada axtra halp In soma araaa, but 

should laarn how to do soma things without axtra halp* 

* Modal 4 aa choica - thay can gat out In ragular classrooms* but stW 

hava soma haip to fall back on. 

* Modal 1 is tha hardaat from a taachar*a point of viaw and mora 

taachara ara naadad. 
*My child gats upsat missing ragular classroom work whan :3ing to tha 
LD room. 

""My child n9%d9 to ba in tha spacial aducatton ciass for soma subjacta 

and naada inatruction In thosa subjacts. 
*Modal 1 banafits nonhandicappad, but chiMran naading 1 on 1 ara 

hindarad. 

*Maka sura tha ciaasroom is handicap accassibia to whaaichair and 
childran who hava a hard tima walking; not upstairs and closa to 
raatrooma. 



SUMMARY: 

FIfty-tftraa parcant of responding parents felt Model 4 would best meet 
tha needs of thair children. Models 1 and 3 both received 19% of the 
support. 



Special Students in Regular Education 
Qutstlon 2: Which strvict dttivtry typt« in your opinion, would be«t servt 
your child? 23 



TotAl N « 32 Uubl« - 29 



S«rvtc« O^livery 


# of Parants 


Stif 'Contained 


2 


Mod. st(f^ontain«(i 


12 


Risourc« Room 


9 


Tutor 


7 


Itintram 


0 


Consultant 


0 




Salf- Mod. salf- Rasourca Tutor Itinarant Coniuitant 

containad containad Room 

Sarvica Oalrvary 



Comments: 

^My child dotsn t do wtll in rtgular ciess btcsusa he doesn't 

understands and bscomes s bthsvior probltm. 
^Somttimts my child needs 1 on 1 and it is helpful to her (3) 
^ 3 or 4 or a combination would bt good. 
^Not only a taachar. but a full tima aids is naaded at ail timas. 



SUMMARY: 

Thirty-eight percent of parents surveyed choose modified self-contained 
as the service delivery model which would best meet their child's needs. 
The resource room was chosen by 28% of the parents with 22% choosing 
tutoring. 

^4 



Special Students in Regular Education 
QuMtion 3: Check any or aU of the following terms you are ftmiHar with. 24 

Total N « 32 Uiabla * 32 



Terms 


i ot Psfsnts 


TMm TaMtiinti 


17 


Coflaboratkm 


7 


inclusion 


3 


Coootrativa Lsamino 


6 


Msinstrsaming 


24 


I.E.P. 


18 




SUMMARY: 

Seventy percent of the parents responding indicated that they were 
familiar with the term mainatreaming. Fifty-six percent indicated that they 
Icnew the meaning of I.E.P. and 53% the meaning of team teaching. 



Special Students in Regular Ednoation 

Question 4: Do you think a regular «ducetion teacher should meke special 25 
grading accommodations for special aducatton students in their classrooms? 
For exampit, using a different griding scala or contract system. 

Total ^f « 32 H. Usable - 28 



R««OOOM 


# Of Pwnti 


Ym 


12 


No 


15 



NEED FOR GRAOINQ 
ACCOMMODATIONS 

38% 47% 




Commtnts: 

* Student should obtain Mint gradt avaraga as othar atudanta, but is 

up to tha taachar to usa mathoda to halp studant succaad. 

* Thay should ba gradad on thair ability. 

*Tha taachar knows tha child's ability wall anough to maka tha right 

dacislon on gradas. 
^Taachar naads to raaliza tha disability and that thay can't axpact tha 

sama from spacial studant. 
*Thay should grada tham diffarant, but l*m worriad thay will gat 

through tha ayatam without laarning anough, 
*No, othar kida may rasant tham. 
"^No, as long as tha studant undarstands tha work. 
*No, kids shouid ba traatad aqual. 
*No, thay ara not dumb, just don't catch on as fast. 
*Yaa, if tha scala is markad that way-othc.wisa, no. 
*No, studanta should ba allowad othar options, axtra credit, ate. to help 

thair grada. 

*No« aa long aa tha studant undarstands how to do tha work. 
*l ballava kida with laarning problama should ba watchad and 

ancouragad by ail thair taachara. 
*Yas & No; aach child la diffarant and it would dapand on tha 

circumatancaa and tha child'a ability. 
*l think a child with spacial naada should ba gradad by capabilitias 

and affort, not on national avaragaa. 
""If thf ra is no othar way tha childran can ba in tha L.D. claaaroom, 

thay aran't ail tha sama. 



2b 
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Question 5: Oo you think a regular education teacher should make spedai 26 
modlflcitlons in daily work for special education students in their 
claseroome? For example, shortening assignments, givsng more time, etc. 

Totii N « 32 N, Usable > 30 



NEED FOR DAILY WORK 
ACCOMMODATIONS 




No 

Rssponse 



Comments: 

*Kids need more time. (3) 
*Read to the student. 

*Wilt that take away from other kids and cause distractions? 
*No, other kids may be resentful. 

*lt should be done at a time that doesn't interfere with other classroom 
work. 

*With a shorter attention span, they need more time to organize tfieir 
thoughts. 

^Telling tiiem they are too slow only sdds to their frustrations. 

*lf teachers ^ave time to keep track on a person to person basis. 

*No, they should leem to take responsibility. 

"^No , they are not dumb, just don*t catch on as fast. 

"^Yes, until completely understood. (2) 

*l would like to see some homework come home so as a parsnt can 
see how they are doing. 

*l feel a regular education teacher should have some background on 
L.D. children and recognize what to do with them. 

*Years ago, teachers would recognize students with problems, get 
the other students started on a task, th^n take those having 
problems to a table to work with them individually. 

*l think a child with special needs should be graded by capabilities. 

* Sometimes too much work overwhelms a chlhJ even without other 
problems, but it depends on the child... if they can handle it that is 
where it is important to keep in contact with parents. 



Response 
Yes 

No 



# of Psrsnts 

23 



Special Students in Regui?ir Education 

Question 6: Do you think a regular tducation teacher should um different 27 
teaching atylaa to maat tha individuil needa of the studenta In their claaaea? 
For •xamolo. vary tha way thay praatnt the material, usa group work, 
coop«rativ« l«amlng, peer tutoring, ate. 

Total N - 32 N, Uaable - 32 



RMpons* 


# of Parents 


Ym 


31 


No 


1 



NEED FOR DIFFERENT 
TEACHING STYLES AMONG 
PARENTS 

97% 

3% 




No 



Rttpontt 



Comments: 

*Viry th« way things am prcMntatf. Sonm undarstamt om w9j and 

soma anothar 
*A paar axplaining may work. 
*Thay naad mora 1 on 1 . 
*if tha class is small anough. 
*lt would ba halpful to my child. 
*Thay could undarstand tha matarial battar. 

*Whan posslbia, but ragular taachars don't hava tha tima— that's why 

spacial aducation taachars ara naadad. 
*Yas to varying tha way thay prasant; no to paar tutoring (it can ba 

harmful). 

*Evary child has thair own spaad. Soma naad more 1 on 1 than others. 
Yaa, I think that it would ba vary important in doing this because of 
each individual need of every child ia different. They all go at 
different speeds. Some children comprehend things faster than 
others and need more 1 on 1 . 

*l feel a teacher should do or try anything to raach his/her students- 
whether they are learning diaabled or not. Not all children, even 
so called regular children learn the same way. 



go 
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28 



QuMtlon 7: Would you b« wttling to voluntotr tlm« on a regular basis to 
assist in a ip«dsl sducstlon clsMfOom? 

Total N » 32 H, Usabia - 25 



YM 


10 


No 


15 



WILL VOLUNTEER 
47% 

31% ~ 




Yt« No 
RMpontM 



Comments: 

*lt would b« bttttr to hiv« voluntMrs who don't h«v« kids in tht class. 
*lf I havs tims. (3) 

work, (8) 
*0n days off. (2) 

*lf I can work around my schsdula. (3) 

*Th§ mors ws Isarn about our chiidrsn, tha mors wa can halp tham. 
•No tima, 

*i hava a small child at homa and no ona to watch tham. 

fuii tima aida is important sinca many parants work and sra not 
availabia to voluntaar. 



special Students in Regular Education 

Question 8: What suggestions do you have to improve the services of the 29 
spsdsl sducatlon progrem at Northeastern Local Schools? 

Comments: 

^TMchsrs nesd to reed students' psychological reports so they know 
the child before beginning in the fall. 

* Special education kids should not move up a grade if they havs not 

improved over the year. 
*Keep children with thsir own grade tevel. My child missed out on 2 
years with classmates. 

* Special education teacher and program ere greati (2) 

* Regular tsachers need to be aware of special needs and how to deal 

with them. 

^Complete testing should be done more often than once every 3 years 

to get a better picture to go by. 
*Try to keep classes small for a nrtore personal approach. 
*Try to mset more individual needs of the students. 
*A teacher and a full time aide is needsd. 

♦Have someone that not only does OT but also PT. It is very important 
to some children. Also make sure that the children that need closer 
attention In moving around and may have problems walking have a 
buddy or an adult watching them. 

♦Limit class size. 

♦The classroom at my child's school is too crowded. I feel 12 is 
snough. 

♦t think incentives are good, but should be modified or rethought as 
child matures or ages. Sometimes I think my child doesn't want to 
do something unless there's something in it for her, but I realize 
individual motivations are difficult. 
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ComiMiits about the models, service delivery models, speclsi education 
program, ate.: 

^Klds should be in classes with others in their grsde so they Icnow 
them. 

^Current teacher does s great Job! 

*More concentrstlon needed on Ih/ing end sccislizstlon skills thsn on 
trsditionai subjects like history end sciancs. For spadal education 
children, job skills snd vocational training ere important. 

^Teaching kMs with special needs requires a lot of patiance: the 
teachers work hard to give attention and praise. 

""I think my child could handle mosthf regular classes with grading snd 
tesching modiflcattons. 

""I believe all students* teschers shouM work together for the best of 
the chUd snd reslize thst esch student is different. 

""Educste not only children but sdults snd teschers alike more about 
the special needs children, i seem to find more and more that 
people in the regular school systenr sw nui yewdior th« 
hsndicspped child. They ere stW s tong wsy from bnowkig how 
to trest them. The other children shouM be. taugfkt how to4M 
csring sdults. Childreir can be very cruel. 

* Northeastern Local has a fairly good piof^m, but fro /n my awn 
experiences from not only high school needs, but to greda school 
special needs children, the school system has s tong wsy to go 
in lasrning the needs of children more snd tsking s stronger 
interest in them ss children growing into sdults with netds thst 
need to be tsught snd met in s better context thsn what Is there. 

*l fsel this issue would not hsve come up if the cisssroom wssn*t so 
overcrowded snd the school was getting desperste. There will 
even more K snd 1st grsders pisced due to the Isck of psrents st 
home snd the economy. 

*Psiring hsndicspped with '"smsrter" children seems to woik well in 
some sress. 

^The school system certsinly puts effort into the gifted progrsm. Is 
thst to meke the school look good? The sversge students sre left 
hsnging. A good school does for everybody. 

*lf you went regulsr educstion teachers to take over more, they are 
going to have to go back to school and take specisi cissses. From 
preschool to high school, teschers should be informed snd 
sducsted in how to help these students. 

*lf different snd crestive typas of tesching are used, it will benefit sll 
In the cisss. 

*The socisi sspect is just ss importsnt es the scsdemic sspect for L.O. 
children. They need scceptsnce more thsn the regulsr student. 
They sre not ''dumb'* chiMren. 
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DISCUSSION OF SURVEY RESULTS 

SERVICE DELIVERY MODELS 

Two of the three groups chose Model 4 as their preference which Is a 
flexible program. Since two of the three groups preferred Model 4, the 
administration may want to consider a flexible program such as Model 4 and 
provide a full range of services from self-contained to consultant models. 

All three groups indicated the greatest student need for service delivery 
through modified self-contained, resource room, and tutoring. These were 
also the methods which special and regular educators felt most comfortable 
in implementing. The administration may want to consider choosing a 
model in which all three of these areas are provided. A model with the 
capability of expanding to meet the needs of all students through all service 
delivery forms may be an option through Model 4. 
TRAINING NEEDS 

Training needs indic?ted by those regular educators responding in this 
survey were: a) developing interventions, b) curriculum-based 
measurement, c) data collection, and d) collaboration. Special educators 
responded with a need for further training in collaboration and developing 
interventions. The administration may want to consider providing training 
sessions or inservices in these areas. Collaboration as stated earlier in this 
summary is a practice that is preferred by many professionals in the field of 
education and may need to be a top priority in order to piomote ownership 
of each child's educational needs by all teachers. 

^Recommendation: Collaboration and consultation are different. 
Consultation is based on an expert model that can be destructive to staff 
morale. Since all professional staff have something to offer, collaboration 
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allows equal roles and responsibility and is currently the preferred 
professional practice. 
PROFESSIONAL COMMITMENT 

Results of this survey indicate that the majority of special educators and 
half of the regular educators responding were willing to participate in an 
experimental model. Considering comments made, all teachers were more 
willing to participate if adequate time for planning and reasonable class size 
(pupil-teacher ratio) were taken into consideration. The administration may 
consider addressing these concerns from the start to increase enthusiasm 
for participation in the program. 

Regular educators suggested that they were most willing to make 
accommodations for special needs students by collaborating with the special 
education teacher and through use of volunteers. They were least 
interested in modifying course requirements, testing procedures and daily 
work. Special educators responded by indicating their willingness in almost 
every area of accommodation. The least chosen type of accommodations 
by special educators included team teaching and assisting in another 
classroom. 

This seems to indicate for administration that collaboration truly is an 
area in which training needs to occur since willingness is implied in this 
area. The results also imply that a slow progression into this program and 
proper training will ease the fears that seem to be surfacing with these 
comments. Another strategy to overcome resistance may be to limit special 
and regular teacher participation to those teachers who are highly 
committed to collaboration and students or who are leaders and risk takers. 
Also, principals need to provide public support and draw staffs* attention to 
the efforts of teachers who do co-teaching or team teaching. 
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PARENTAL RESPONSE 

Parents specified tliat they were familiar with the terms mainstreaming, 
team teaching and I.E. P. i^owever, the fact that only 56% of those 
responding knew the meaning of I.E. P. Is disheartening. The administration 
me:y want to consider parental inservice or meetings to introduce an 
experimental model if one is chosen. At the very least, a decision should be 
made in advance of the spring I.E. P. conferences so that complete 
information and explanations can occur before implementing any changes. 
Perhaps some sort of glossary of terms could be prepared and distributed to 
parents. 

Parents specified a desire for teachers to malce accommodations in 
teaching styles and daily work to meet the individual needs of students. 
However, the majority of the parents responded negatively to the need for 
grading accommodations. Making lessons fit the student, providing many 
options and building on students' strengths are all apart of accommodating 
and the new standards for the New Ohio School. The administration could 
possibly encourage teachers to work toward these goals to improve all 
students' education. 

Only 31% of parents responding stated they were willing to volunteer on 
a regular basis in the special education classroom. Comments pointed to 
the fact that many parents already work and were not available. The 
administration may need to consider that there are a limited number of 
parent volunteers available on a regular basis. The administration may also 
consider cross age volunteers to assist teachers p. rticipating in an inclusion 
program. However, nearly one-third of all parents of children with 
disabilities were willing to serve kids. Also, there is no current data from 
parents of students in the regular education classrooms regarding "volunteer 



Special Students In Regular Education 

34 

issuee." Other parental concerns included the need for limited class size, 
more one on cne« the teaching of functional and social skills to special 
needs students, end the grade appropriateness of the special classroom 
placement. 
SUMMARY 

In summary, the results of this survey seem to imply that teachers and 
parents in the Northeastern Local School District prefer the flexibility that 
experimental Model 4 would provide. Service delivery, at the very least, 
should include modified self-contained classrooms, resource rooms and 
tutoring. If the system does not offer these options, special educators may 
be simply doing ''pretend teaching" in their classrooms. 

Special and regular educators need training in collaboration techniques 
and in developing interventions. Parents also need to be informed of eny 
changes in the program prior to its onset. Gradually phasing in a 
collaborative model and proper planning may defer problems. Consideration 
should be given to class size, teacher-pupil ratio, and the readiness of 
professional personnel for change. 



